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ABSTRACT 

The current study was conducted to investigate the effect of aninstructional thematic/character analysis 

model on enhancing the literary comprehension skills, narrative transportation, and metacognitive awareness of 

reading strategies of EFL student teachers at the Faculty of Specific Education. The one group pre-posttest 

research design was adopted to achieve the research objectives. The study sample consisted of fifty second-year 

EFL majors whowere selected by simple random sampling. Instruments of the study included aliterary 

comprehension test, a narrative transportation scale and a survey of reading strategies. The experimental 

treatment lasted for 11 weeks during the first semester of the academic year (2019-2020). Over 25 sessions, the 

students received training on the implementation of the thematic/character analysis model throughout the 

introduction to literary analysis training course, which was designed and implemented by the researcher. The 

data obtained from the pre- and post-administrations of the study instruments were analyzed using descriptive 

statistics and t-tests.The study results indicated that there were statistically significant differences between the 

mean scores of the study sample on the pre and post administrations of the literary comprehension test, the 

narrative transportation scale and the survey of reading strategies at 0.01 level of confidence in favor of the post 

administrations.This confirmed that the suggested model had a positive effect on fostering the participants’ 

literary comprehension skills, narrative transportation and metacognitive awareness of reading strategies. 

Discussion of these findings, recommendations and suggestions for further research were presented. 
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I. INTRODUCTION 

The close relationship between literature and language has led to an overwhelming upsurge of interest 

in their integration for pedagogical purposes in EFL/ESL contextsover the recent decades. Beinga semantically 

dense art based onthe refinement and sophistication of language that comes together in provocatively deviant 
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yetmeaningful styles, literature is an incomparably rich source of authentic material;a memorized archive of 

linguistic usagethatprovides a supportive environment for language acquisition through intuitive 

assimilation(Collie,& Salter,2009).Moreover, literary discourse, by providing a space for the exercise of mental 

energy and imagination, sensitizes EFL language learners to the subtle processes of reading; e.g. the use of 

schema, strategies for intensive and extensive reading (Fukaya, 2015; Sanchez, 2009), as well as harnesses their 

reflective and creative thinking skills (Yilmaz, 2012; Khatib, &Seyyedrezaei, 2017).  

Owing to the depiction of intrinsically appealing themes that are replete withevocative 

symbolism,literature captivates learners,and offers them the pleasurable experience of manipulating language 

through creative tasks that require the reflection on prior experiences and memories for constructingtextual 

meaning. This sort of cognitive stimulation intrigues readers and irresistiblytriggers their intellectual, affective, 

and aesthetic responseswithout the threat of intimidation; ergoboth reading competence and motivation are 

enhanced. In the meanwhile, literary transactionsamplifyan immersive mode of engagement (Bruns, 2011); a 

rapturous self-forgetting state that channelsa powerful complex of emotional energies responsible for boosting 

catharsis, empathy,sympathy, spirituality, and enjoymentin consequence (Keen, 2011).This is usually 

followedby a reflective mode thatcultivates moral edification, leads to stable improvements in Theory of Mind, 

and ultimately enhances self-discipline and emotional intelligence (Hakemulder et al., 2017). 

Harnessing the power of literature in EFL classrooms; however, requires a unique glimpse into the 

comprehension processes involved in literary reading. Generally, reading comprehension is “a complex 

cognitive endeavor and is affected by, at least, the reader, the text, and the context” (McKeownet al., 2009, p. 

218). During the reading activity, the reader and text variables mutually act on each other, each affecting and 

conditioning the other within a larger social context (McNamara &Magliano, 2009). Thus meaning is something 

that resides neither in the head of the reader nor on the printed page. Instead, literary comprehensionconstitutes a 

transactional process of meaning generation.While the text serves as a pattern that constrains what the reader can 

make of it by evoking a certain fusion of concepts, images, characters, scenes, and feelings in his consciousness, 

the reader brings to the text a unique linguistic-experiential reservoir to fill in gaps and build a coherent mental 

representation of textual meaning (Rosenblatt, 2004).  

Considered within the context of EFL, literary comprehension seems particularly challenging. Various 

studies on literary reading (Khatib et al., 2011; Linkon, 2011;Wasti, 2016)have revealed the widespread dilemma 

of EFL students‟ inability to analyze, interpret, evaluate and appreciate the cultural, ideological, moral, social 

values of literary works. The lack of previous exposure to the techniques of literary analysis, combined with 

limited language and cultural literacy skills have createdanti-literature students, and negatively affected their 

motivation towardsand enjoyment of literary reading. However, the blame for comprehension deficiencies could 

not be squarely placedon the shoulders of students. Different surveys have indicated that compulsory literary 

reading courses have lacked well-designedcurricular structures, and methodologiesthat tally the variables 

underpinning students‟ ability and willingness to read literature in a foreign language (Martin, &Ofsted, 

2012;Paran, 2008; Zhen, 2012); i.e. linguistic, literacy, and world knowledge variables. Against this backdrop 

and in pursuit of developingprofessional, resourceful and highly motivated pre-service EFL majors, 

thisstudy investigated the pedagogical effectof implementing a thematic-character analysis-based modelgeared 

towards the furtherance of literary reading skills. 

Referring back to the power of fiction to elicit profound emotions throughenabling the mimicry of 

experiencewithout risk to personal identity (Maret al., 2011), recent research in literary comprehension has paid 
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increasing attention to the affective aspects that are central to the phenomenological experience of narrative 

reading (Miall, 2011). When people read narratives, they may become mentally absorbed or „swept away‟ as 

they experience a simulated reality, and react emotionally in response to the conflicts and relationships of story 

characters and textual themes (Mar, Oatley, & Peterson 2009). The most arguably popular concept that captures 

the experiential state of “being lost”, “psychologically immersed”, “engaged”, or “engrossed” in the narrative 

world is called narrative transportation. The transportation model of narrative engagement configures readers as 

literal travelers who temporarily undertake a mental journey into the narrative world, whereby their thoughts, 

feelings, and attention become focusedduring the unfolding story events (Green &Clark, 2013).  

With reference to the consequences of transportation, it is often linked to the reduction of negative 

cognitive responding, endorsement of story-consistent beliefs and attitudinal change (Van Laer et al., 2014).), 

interest and narrative enjoyment (Busselle, &Bilandzic, 2009), as well as seeing a narrative as being more 

realistic.It alsoinfluences thecognitiveprocesses that dynamically interact in an account of literary 

comprehensionand interpretation,including executiveattentional resources, working memory, long-term memory, 

and autobiographical recall(Bezdek, &Gerrig, 2017). In view of the heavy cognitive load imposed by 

transportation; however,itseems inherently demanding as it entails the construction of elaborative inferencesfor 

readers tokeep pace with narrative cues, and move from the shallow text-base to the building of deep situation 

models. This is a problematic issue  as reported bymany studies (Al-Hazza, 2010; National Assessment of 

Educational Progress (NAEP), 2009) that lament the growing number of adolescent disengaged readers who 

have low-self efficacy and motivation, lack the proficient use of develop a nuanced repertoire of metacognitive 

strategies and self-regulation, and are unwilling to exert the effort necessary to comprehend challenging works. 

The convergence across mainstream cognitive psychology and psychological reading research on the 

confluence among “cold” information processing, “hot” affective cognition, and the experiential self-reflective 

states of mind during the phenomenological act of literary readingemboldens us to suggest that they should be 

practically incorporated into literary pedagogy(Jacobs, 2015). EFL instructional designsshould be adaptedto 

mediate affectively safe learning opportunities that scaffoldcreative engagement, and honorthe distinctive 

meaning making experiences aligned with the aestheticprocesses, which have been squeezed out of so much 

formal education.Accordingly, the current study attempts to fulfill the urgent need for empirical research on the 

rewarding emotive dimension in literary text processingthrough theimplementation of an authentic pedagogical 

model that makes measurable and testable the effect of in-depth literary analysis of five affective inputsupon 

triggering and modulating the emotion-laden trance-like state of narrative transportation. 

The foregoing discussion allows us to conclude that engaged readers are those who are motivated to 

read for different purposes, knowledgeable in their reflective construction of meaning from text, strategic in their 

approaches to comprehension (Israel, 2007;Veenman, 2015) in a fashion that achieves coherence at local and 

global levels.  Accordingly, an important goal for reading instruction should be to help students become expert 

or more competent strategic readers (Kazemiet al., 2013). Thus, it is necessary to provide learners with reading 

strategy instruction to help them in planning, regulating and evaluating their own reading processes. As applied 

to reading, metacognitive awareness can be defined as the “knowledge of the readers „cognition relative to the 

reading process and the self-control mechanisms they use to monitor and enhance comprehension” 

(Sheorey&Mokhtari, 2001, p. 432). 

Most studies have specifically investigated the usefulness of metacognitive strategy awareness and use 

on the development of EFL students‟ reading comprehension, achievement, reading proficiency and motivation 
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(e.g., Ahmadiet al., 2013; Alhaqbani&Riazi, 2012; Tavakoli, 2015; Zhang &Seepho, 2013). Such studies 

uncovered that some differences exist between successful and less successful readers in terms of their actual and 

reported reading strategies, their use of global reading strategies, their metacognitive strategy awareness, and 

their perception of the good readerand their self-confidence as readers, with high-proficiency students employing 

multiple reading strategies more frequently than low-proficiency students. In spite of the importance of 

metacognitive awareness of reading strategies, many students enter higher education underprepared for the 

reading demands that are placed upon them, which is often due to their low level of reading strategy knowledge 

base, lack of cognitive processing strategies, and metacognitive control. Yet, there is much evidence to suggest 

that less successful readers can develop their reading proficiency via explicit training and scaffolding based on 

mastery of a strategy repertoire that are used by more successful readers (Iwai, 2016; Farzam, 2017; Ajideh et 

al., 2018). The goal of this study is to measure the effect of the Thematic/Character analysis modelupon 

enhancing EFL majors' metacognitive awareness of reading strategies. 

Purpose of the Study 

The overall purpose of this study was to develop second-year EFL majors' narrative comprehension 

skills, narrative transportation, and metacognitive awareness of reading strategies through the implementation of 

a Thematic/Character analysis model.  

Study Problem 

The problem of the study arose from the fact that second-year EFL majors lacked important literary 

comprehension skills. They also suffered from deficiencies in narrative transportation, and had little meta-

cognitive reading strategy awareness. The current study was an attempt at solving that problem through utilizing 

a Thematic/Character analysis model to develop EFL prospective teachers‟ literary text comprehension, narrative 

transportation, and metacognitive awareness of reading strategies. 

Questions of the study 

The study tried to answer the following main question: 

What is the effect of developing a model of Thematic / Character analysis on enhancing the 

literary comprehension skills, narrative transportation, and metacognitive awareness of reading strategies 

of EFL student teachers at the Faculty of Specific Education? 

This main question could be branched into the following sub-questions: 

A. What are the required literary comprehension skills for second-year EFL majors at the faculty 

of Specific Education? 

B. To what extent do second-year EFL majors master these skills? 

C. What is the students' current level of narrative transportation? 

D.  To what extent are second-year EFL majors aware of the metacognitive reading strategies? 

E. What are the features of designing the Thematic/Character analysis model? 

F. How far could the Thematic/Character analysis model enhance EFL majors' literary 

comprehension? 

G. How far could the Thematic/Character analysis model enhance EFL majors' narrative 

transportation? 

H. How far could the Thematic/Character analysis model enhance EFL majors' metacognitive 

awareness of reading strategies? 
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Significance of the study 

Results of the current study are hopefully intended to help achieve the following: 

a. Expose EFL student teachers to new literary practices that would promote their literary 

comprehension skills by refining their higher order thinking skills and literary appreciation, and raising their 

metacognitive awareness of reading strategies.  

b. Enhance EFL student teachers' emotional engagement through employing a variety of 

strategies that would pave the way for their transportation to the narrative worlds. 

c. Provide EFL instructors with a new pedagogical model, and effective techniques that might 

develop their performance in literary instruction by adopting a more student-centered approach, which fosters 

literary comprehension, self-regulation and involvement among students. 

Instruments of the Study 

For achieving the main goal of the current study the researcher used: 

a. A pre-post literary comprehension test, to measure the students‟ literary comprehension skills. 

b. A three-point Likertnarrative transportation scale to measure the students‟ narrative 

transportationduring reading before and after the experiments. 

c. A three-point LikertSurvey of Reading Strategies to measure the students‟ metacognitive awareness 

of reading strategies before and after the experiments. 

Delimitations of the study 

This present study was restricted to: 

a. A single study sample chosen from sophomore EFL majors at the faculty of Specific 

Education, Zagazig University. 

b. The development of some literary comprehension skills, which were validated by the jury as 

being important for the participants of the study.  

c. The implementation of the Thematic/Character analysis model designed by the researcher as an 

independent variable. 

Procedures of the study  

The study proceeded as follows: 

a. Reviewing literature and previous studies relevant to: - literary comprehension skills, narrative 

transportation,metacognitive awareness of reading strategies and Thematic/Character analysis models in order to 

prepare the theoretical background and the instruments of the study. 

b. Preparing a preliminary list of the literary comprehension skills, and submitting it to a panel of 

jury, including EFL methodology and literature specialists, for judging its validity. 

c. Analyzing the jurors' responses and determining the most important literary comprehension 

skills required for second year EFL majors at the faculty of Specific Education. 

d. Designing a pre-post literary comprehension test in view of the targeted literary 

comprehension skills, and submitting it to the jury members to determine its validity. 

e. Designing a narrative transportation scale, and a metacognitive awareness of reading strategies 

inventory, and submitting them to the jury members for verifying their validity and appropriateness. 

f. Modifying the literary comprehension test, the narrative transportation scale, and the 

metacognitive awareness of reading strategies inventory according to the jury suggestions. 
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g. Designing the Thematic/Character analysis model in light of the specified literary 

comprehension skills, the review of literature and previous studies related to character and thematic analysis 

models, and narrative transportation. 

h. Selecting the study sample from second-year EFL majors at the Faculty of Education. 

i. Piloting the study instruments to determine their consistency and reliability. 

j. Pre-administering the literary comprehension test, the narrative transportation scale, and the 

metacognitive awareness of reading strategies inventory to the study sample to identify the extent to which they 

mastered the identified literary comprehension skills, the level of their narrative transportation, and the degree of 

their metacognitive awareness of reading strategies before conducting the experiment. 

k. Teaching the study sample using the Thematic/Character analysis model designed by the 

researcher. 

l. Post-administering the literary comprehension test, the narrative transportation scale, and the 

metacognitive awareness of reading strategies inventory to the study sample to evaluate the effect of the 

proposed model on developing the identified literary comprehension skills, enhancing narrative transportation as 

well as raising their metacognitive awareness of reading strategies. 

m. Collecting the data, comparing the results of the pre- and post-tests, and analyzing them 

statistically. 

n. Interpreting the results and discussing themin light of previous studies. 

o. Drawing conclusions, specifying educational implications and recommendations, and offering 

suggestions for further research. 

 

II. Results of the study 

Findings of the present study verified that: 

a. The suggested thematic/character analysis model proved to be statistically and pedagogically 

significant in developing the targeted literary comprehension skills.Significant mean difference existed between 

the pre- and the post-administration of the literary comprehension test as a whole and its dimensionsat 0.01 level. 

b. The suggested thematic/character analysis modelproved to be statistically and pedagogically 

significant in enhancing narrative transportation. Significant mean difference existed between the pre- and the 

post-administration of the narrative transportation scale at 0.01 level.  

c. The suggested thematic/character analysis model proved to be statistically and pedagogically 

significant in enhancing metacognitive awareness of reading strategies. 
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