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Intervention Program for Reducing Acculturative
Stress of Migrant Students to India
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Abstract--- As an individual immigrates he/she has to contact with a new culture which is different from his own.
A new culture often challenges individual’s values and beliefs. As they are away from family and friends and due to
change in language, academic system etc. they are subjected to stress. “This stress which is result of collective
stressors that occur during the process of acculturation and can result in lower mental health of the acculturating
individual is called acculturative stress (Berry 1980). The objective of present paper was to make an intervention
program for acculturative stress. As the review of literature suggested if this stress is not managed well, then stress
will have negative effects like anxiety and depression (Thomas, 2006). The purpose of developing an intervention
program is to reduce the acculturative stress and help the international students to stay and adopt the new land as
their future homeland. If professionals are more aware of the coping strategies, they are more likely to provide
effective coping resources for international students who are experiencing problems because of adaptation
difficulties. For this intervention program was developed having four modules and each module comprised of
different activities. Face validity was checked by taking suggestions from nine experts of fields of Education and
Psychology and their suggestions were incorporated. Content validity was calculated and it was found to be

0.7.Thus intervention program found to be reliable and valid.

Keywords--- Intervention, Acculturative Stress, International Students, Adaptation, Adjustment.

I. INTRODUCTION

The immigrant students though bring diversity to a nation but they encounter numerous challenges as they
acculturate and integrate to a new culture and environment of the institution. The institute must made significant
efforts to facilitate acculturation because if these challenges are not addressed in appropriate manner, the immigrant
students will experience stress and this stress is called acculturative stress. If stressors are not managed well, then
stress will have negative effects like anxiety and depression. Thomas (2006) asserted that if school personnel fail to
address immigrant children’s traumas and social adjustment it will lead to acculturative stress. Earlier researches’
studies showed that there are various predictors of acculturative stress like difference in language, cultural tradition,

education, socioeconomic status etc. (Gonzalez-Ramos& Sanchez-Nester, 2001).

To counter the effect of acculturative stress, international students are advised to be persistent and optimist
(Yakunina, 2013). They are also advised to initiate contacts with peers and participate in campus activities. It was
advised that institutions should take initiative to resolve difficulties faced by international students while adjusting to
new culture. If institution will take some steps to help students in adjustment to new culture, it will decrease the

effects of acculturation. Being left to fend for themselves would most likely increase the negative effects of
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acculturation and thus make adjustment much more difficult and stressful (Kashif & Farzan, 2013; Azizah, 2014). In
order to avoid the feeling of being left alone institutions should offer social support in establishing a relationship
with new culture. It includes professional support, regular communication and training programs. All these measures

contribute in adjustment to new culture and thus lead to improving their performance.

The purpose of giving an intervention program is to reduce the acculturative stress and help them to stay and
adopt the new land as their future homeland. This intervention program will be beneficial for teachers, university
advisors and officials who are concerned with planning and implementation of educational strategies of international

students, to identify barriers that prevent cultural adjustment.

Review of related researches showed that various studies (Dyal & Dyal (1981), Redden & Simon (1986),
Francisco (1987), Scarlet (1991); Rajapaksa (2002), Gliem & Gliem (2003); Gudykunnst & Kim (2003); Metz &
Youniss (2005); Ontai et al. (2006); Kim (2012), Khalaf (2015) etc suggested various “coping strategies to manage
acculturative stress like: participation in meaningful activities social support, developing positive emotions,

increasing personal and multicultural strengths etc.”

Hardly there was any study that has developed intervention program to reduce acculturative stress and promote
optimal adjustment among international students immigrating in India. Thus there was a need to perform a study

focused on the use of a intervention program for acculturative stress and promote adjustment among immigrants.

Design of Intervention Program

Review of literature clearly indicated that many researcher discussed (Berry (1974); Klineberg & Hull (1979);
Naditch & Morrisey (1976); Dillard & Chisolm (1983); Padilla, Alvarez & Lindholm (1986); Schram & Lauver
(1988); Vega & Dimas (1994); Mishra (2002); Bhui (2004); Nunenz & Gary (2004); Gomez (2011); Kim (2013);
Yukunina (2013)) issues related to adjustment problems of international students. Many researcher indicated
predictors of acculturative stress like Personal depression, (Klineberg & Hull (1979)); Homesickness, Loneliness
(Pederson, 1991); Anxiety (Ward, 1967); Attitude and cognitive style (Berry, 1987); Social Support (Jeesook, 2004),
Perceived discrimination (Kira, et al., 2010; Bacallao, 2006; Nicolas, 2011); Homesickness (Eugene, 2007), English
Language (Singh, 2011), Personal Growth Initiative (Yakunina, 2013) etc.

Based on the theory of acculturative stress, the predictors of acculturative stress given by various researchers and
suggestions given by researchers on various coping strategies, the intervention program was developed. The purpose
of the intervention was that teacher/counselors/academic practitioners can perform these activities in the class so that
international students feel comfortable with students of same culture, with people of host culture and with students

of other culture.

Teachers are the person with whom students spent their maximum time in an institution and they can be person
who can foresee the problems faced by the students. Thus activities were so designed that students can mix with

each other, feel comfortable and acquainted with culture of India.
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The intervention can be viewed as:

Table 1: Intervention for Acculturative Stress

Intervention for Acculturative stress was divided into modules with different activities.
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Module I Module IT Module ITI Module IV
(Dealing with (Dealing with (Dealing with (Dealing with
Homesickness, Discrimination, Poor Self-image, Academic
Isolation) Cultural Shock, Guilt) Challenges,
Hate, Sad) Safety, Social
-Map Plotting - Role Playing -Think and share -How to deal with
-Diversity chain -Developing -Having Definite academic issues
-Talking Positive Emotions Goals -Learning few

something they
love

-Meaning of name
-Inclusive days
Celebrations

-Reducing Stress
through Physical
Activities

-Journal Writing

-Cooperative
Learning
-Fighting Bully

words of host
language
-Knowing India
-Cultural Kit
-Cultural Food

Il. VALIDATION OF INTERVENTION
For validation of intervention following validation test were done:

1. Face Validity 2. Content Validity
1. Face Validity

For face validity intervention program was given for evaluation to nine experts having a good experience in the
field of teaching and research at university and college level to examine the content. These experts were from
teacher education and psychology areas. These experts were personally requested to go in for serious reflections and
to respond critically and objectively with their comments and observations. Based on feedback of experts 4 activities

were deleted, 6 were modified and rearranged.

2. Content Validity

Content validity is a method for gauging agreement among raters regarding how essential a particular item is.
According to Lawshe,” if more than half the panelists indicate that an item is essential, that item has at least some
content validity. Larger the numbers of panelists agree that a particular item is essential ,greater the level of content
validity exist .To find the content validity the measure was given to 9 experts and ask them to rate each item. A four
point rating scale was used to evaluate the content validity. The activities having value >= 4 and was considered

excellent and < 4 to >=3 as good and >2 considered as fair. The activities that have total value >7 were retained.

Content Validity

value >=4 14
Value <4 to>=3 5
Value >2 4
Content Validity Index 0.7
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Intervention Program for Acculturative Stress among International Students
Total time duration — approx. 24 hours (Approx. one hour session daily)
Subjects: International students and students of host culture

Components:

Modules | (Dealing with Dimensions Homesickness, Isolation)

Module 11 (Dealing with Dimensions Discrimination, Cultural Shock, hate, sad)
Module 111 (Dealing with Dimensions Poor Self-image, Guilt)

Module IV (Dealing with Dimensions Academic Challenges, Safety, Social Support)

Module I (Dealing with Homesickness, Isolation)

Total time duration —Approx.8 sessions of one hour

Subjects: International students

Introduction

Homesickness is the distress caused by an actual or anticipated separation from home. Experiencing an
unfamiliar way of life due to immigration, students are distressed and separation of the individual from their world
results into a feeling of lack of control. Isolation is the state of feeling of being isolated from the society. It means
the separation of the individual from important aspects of the external world accompanied by a feeling of lack of

control. The objective of this module was to counter these feelings. It will help them to make them feel at home.
The objectives of this module were:

e To make students aware that cultural stress is normal reaction to life.

e To develop a sense of belongingness.

e To raise the awareness among students that cultural diversity is healthy one.
e To improve the level of adjustment of students with new culture

Activities to be organized

e Map Plotting

e Diversity chain

e Talking something they love

e Meaning of name

e Inclusive holiday celebrations

Activity 1: Map Plotting

Time allotted — 1 hour

Classroom Configuration: International Students
Material Required: Large map, board, markers, colours

Objectives:

1. To understand group diversity.

2. To give away feeling of homesickness
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Procedure:

1. Researcher will hang large map of world on the wall.

2. Researcher will ask the participants which countries they have visited and which they liked the most.
Students will share their views.

3. Then researcher will ask them one by one to come and fill with some colour to the place of their origin on
the map.

4. Researcher will ask them to look at the place which farthest and which is the nearest.

5. In this way whole group will share their feelings that everybody is far away from home.

Outcome: Participants will share their feelings and develop feeling that all are far from their home and

homesickness is common among group.

Activity 11: Diversity Chain

Time allotted — 1 hour

Classroom Configuration: International students and students of host culture
Material Required: Glue sticks, strips (6 for each participants)

Objectives:

1. To discover the ways in which one is similar or different from others in a group.
2. To recognize the ways in which each person is unique.
Procedure:

1. Researcher will ask every member to choose six strips.

2. She will request members to write down three similarities and three differences (one in each strip) with
reference to their “appearance, birth date, the type of community in which they live, hobbies, interests,
marital status” etc.

3. Researcher will ask participants to share the information on their strips with the entire group.
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4. Researcher will ask them to start a chain by pasting together the ends of strips of similar things in one chain
and in another chain gluing together strips of different traits. She will ask them to continue till all members
have joined their strips to the chain.

5. Researcher will discuss with participants that there are many things they have in common as well as
different.

6. Researcher will show chain of diversity to whole group so difference in each of us makes us unique.

Outcome: Researcher will tell that even though members of the group come from different backgrounds, in

many ways they are the same. The chain of diversity will symbolize the common aspects and the uniqueness that
each person contributes to the group.

Activity I11: Meaning of Name

Time allotted — 1 hour

Classroom Configuration: international students
Material required: none

Objective:

1. Todevelop understanding of diversity of languages.

Procedure:

k!
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1. Researcher will ask one by one each participant to come forward and turn to group and explain the meaning
of his/her name (if anything) and where it comes from.

2. Participants will reveal interesting information about their name and from where they come from and the
meaning of their names.

3. All the participants will tell their names one by one and share its meaning.

Outcome

It will help students to understand meaning of different names in different languages. Sharing information will

develop intercultural respect and understanding meaning of names in different languages among participants.

Activity IV: Talking something they Love
Time allotted — 1 hour
Classroom Configuration: international students

Material required: papers, pens, board and marker
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Objectives:

e To work together with others.

e To provide environment in which can share their feelings.
Procedure:

1. Researcher will ask students to make groups of students of common culture.

2. He/ She will ask the students to think of something they love about their country (clothes, music, folk tales,
craft items, jewelry etc.)
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3. Researcher will ask the students to share their feelings with in group. She will ask one of the group members

_.

to write on the board what they have chosen that they love.
4. Each group leader will write and then read the passage to the group.
5. Students will come to know about various cultures and their important things.
Outcome: Students will have the chance to share their positive reminiscences. This kind of activity will provide
both environment and language in which one can share their feelings.

Activity V: Inclusive Days Celebrations

Time allotted — 1 hour

Classroom Configuration: International and host culture students
Material required: Picture, flannel board, related material
Objectives:

1. To give educational experiences by talking about inclusive days.
2. To provide an opportunity to think beyond the particular culture.
Procedure:
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1. Researcher will choose a specific day to talk and teach about bias, injustice and other social issues. (For

example, Labour Day, Youth day, Human Rights day, Common Wealth day ,Harmony day etc.)

2. Researcher will talk about these days and their importance as they are celebrated universally and not in any
particular culture and will be celebrated in the class to give educational experiences to students.

Outcome: These would be inclusive and educational .It will provide an opportunity to think beyond the

particular culture.
* Diversity Activities. Retrieved from
https://www.uh.edu/cdi/diversity _education/resources/activities/pdf/diversity%20activities-resource-guide.pdf.

Module Il (Dealing with Discrimination, Cultural Shock, Sad, Hate)
Total time duration —approx. 5 sessions of one hour
Subjects: International students

The prejudicial treatment of different categories of people on the ground of race gender & background also cause
distress to students. This generates a feeling of extreme aversion for something and feeling of unhappiness. The
objective of this module was to develop positive emotions and to equip them with coping strategies to deal with
discrimination, hatred and sadness. Cultural shock is the personal discrimination, a person may feel when

experiencing an unfamiliar way of life due to immigration.
The objectives of this module are:

e To acquaint the students that many things are common with others regardless of back ground, race and

culture.
e To equip them with coping strategies to deal with discrimination, hatred and sadness.
e  To make them aware that cultural shock is normal.
Activities to be taken
¢ Role Playing
o Developing Positive Emotions
e Reducing Stress through Physical Activities
e Journal Writing
Activity I- Role playing
Time allotted - 2 hours
Classroom Configuration: international students
Material required: script, actors, board, marker, blue mask

Objectives:

e To develop strategies to deal with stressful situations.

e To raise awareness about cultural discrimination issues.
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Procedure:

1. Researcher will create two situations which may cause and result in stress, especially for people from other
cultures.

Examples:

Situation 1: Researcher will ask the students to imagine that they are a new student. “You are very unhappy
because nobody wants to talk to you. You have promised yourself to be a friend of the most popular group in the
institution. Do anything possible to talk to them”.

Situation 2: “A group of people are standing in a queue for theatre tickets. One person seems to be quite strange
because of the way s/he is dressed. Just a group of people behind him start to make fun of her/him. He doesn’t keep
silent and reacts.”

2. Researcher will assign roles to students and prepare a script.
Students will act the roles assigned to them in each situation.

4. Researcher will ask learners to identify the problems that the people in the situation have. Researcher will
ask them to write on slips.

5. Researcher will explain that when people have to deal with problems to adjust to a new culture, they often
suffer “stress”.

6. Researcher will ask students to suggest solutions by which people can reduce the stress.

Researcher will write their suggestions on the board. Their ideas may include:

e Communicate with the people from other culture
o Make friends
e Practice relaxation exercises
e Develop reading habits
Outcome: Students will be acquainted with similar situation in which others may have suffered and learn coping
strategies that can be helpful in cultural adjustments.

Activity 11: Developing Positive Emotions
Time allotted — 1 hour
Classroom Configuration: international students

Material Required: chart, markers, coloured pencils, pictures
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Objectives:

1. To help students to use techniques to deal with feeling of sadness

2. To develop multiple perspectives.

Procedure

1. Researcher will ask the participants to form groups of (3 or 4 students) belonging to different culture.

2. Researcher will give each group a chart paper with one of the above pictures shown.

3. She will ask “each group will turn the picture into a happy situation by drawing, coloring or using any other
creative method”. Researcher will allow them 25 minutes for this.

4. When the time is up, she will ask the groups to show their posters and explain how they turned the sad
picture into a happy one.

5. She will ask participants if they have similar unhappy situations in their life. How they will turn them into
pleasant situations. She will allow enough time for discussions and an exchange of experiences.

6. Researcher will write their suggestions on the board and discuss with whole group.

Outcome: Participants will come to know how changing the perspective will change situations.

Activity I11-Reducing Stress through Physical Activity

Time allotted — one hour

Classroom Configuration: international students

Material required: balloons, threads

Objective:

To reduce stress through physical activity

Procedure:

-
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1. Researcher will give each student three balloons and thread and ask them to tie to their legs.

2. Researcher will ask the participants to run in a circle and they will tear the balloons of other participants
while protecting their own.

3. At the end one who has saved his/her maximum balloons will be declared winner.

4. Researcher will show a wvideo to do stress relieving exercise from the link-
https://www.youtube.com/watch?v=m3-O7gPsQKO0

5.  Students will perform the exercise.

Outcome: This activity will give physical action, a form of exercise, contribute to a feeling of well-being as

more oxygen enters the system and the endorphin increases. When they express their feelings (both positive and

negative), they are more likely to be able to move on and not get stuck in negative emotions.

Activity IV: Journal Writing

Time allotted — Approx 2 hours

Classroom Configuration: international students
Material required: notebooks, pens, board, marker.
Objectives:

e To share positive and negative feelings.
Procedure:

1. Researcher will provide each student a notebook.
2. Researcher will ask them to write as much as they want about their activities, issues that interest them, or
simply whatever they are thinking about.

B

3. A conversation between the researcher and student in writing will be kept private.
4. Researcher will collect all the notebooks from the students. Researcher will write a response to what the
student has written without grading or correcting.
Outcome: Sharing their feelings with teacher in writing will help the students to develop, appropriate strategies
to communicate sensitive subjects. Teachers may sometimes observe strong emotions which could indicate a

dangerous or crisis situation. Teachers need to think through ahead of time how she/he can deal with such problems.

*Diversity activities and Ice Breakers .retrieved from http://www.nwlink.com/~donclark/leader/diverse2.html
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Module 111 (Dealing with Poor Self Image, Guilt)

Total time duration — 5 sessions of one hour each

Subjects: International students

Introduction

The most effective policy is to be for kindness, for cooperation, for self-esteem coming from not who is in and

who is out but an appreciation for one’s own and therefore everyone’s uniqueness. A person with low self-image has

self-criticism and dissatisfaction. The individual does not regard himself as valuable or lovable. They may be

overwhelmed by defeat or shame. An immigrant also has guilt of leaving his country and family behind has also

stressed. So the objective of this module will be to build their self-worth and developing their abilities and

capabilities.
Objectives
1. To appreciate their abilities to adjust and adapt
2. To make them responsible, productive and empowered
3. To develop self-esteem.
Activities
1. Think and share
2. Having Definite Goals
3. Cooperative Learning
4. Fighting Bully

Activity I: Think and Share
Time allotted -1 hour

Classroom Configuration: international students and students of host culture

Material required: Board, marker, papers and pens

Objectives:
1. To develop feelings of sharing.
2. To develop problem solving ability among students.
Procedure
THINK ¢
1. Researcher will ask a question to class.
2. She will give 1-2 minutes to write answers.
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Researcher will ask students to pair up with another student.

She will ask each student to explain his/her response to the other student.
Researcher will ask them if they disagree or agree with each other
Researcher will observe how they react to each other’s point of view.

Researcher will tell how to take other’s point of view and look into context of it.

Outcome: It will help them to listen to others and be open towards discussing the issue and how to understand

the context of the other point of view.

Activity 11: Defining Goals

Time allotted —1hour

Classroom Configuration: international students

Material required: Board, marker, paper, pen

Objectives:

1. To develop passion to accomplish something in life.

2. To develop habit of staying focused.

Procedure

1. Researcher will ask the students to make groups of 3-4 students of different culture.

2. She will ask to discuss goal that members of group want to achieve.

3. After 15 minutes she will ask one member of each group to come forward and discuss what are common
goals of members of group that they want to achieve.

4. Researcher will ask them to draw a flowchart indicating the steps to be taken for the achievement of their
goals.

5. Researcher will discuss with each group the steps taken for achieving goals.

6. She will discuss with them how they can help each other in achieving these goals.

7. Researcher will give few suggestions in achieving their goals:

¢ Have a clear goal
o Stay focused
¢ Willingness to take challenges

o A set of exclusive skills required
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o Identifying the resources to pursue a goal

o Willingness to invest time and energy to fulfill the goal

o Not giving up

Outcome: The students will come with solutions to manage their goals.
Activity 1V: Cooperative Learning

Time allotted —1hour

Classroom Configuration: international students and host culture students
Material Required: Board, Marker, papers, pens

Objectives:

1. To develop collaborative learning.
2. To develop positive interdependence

3. Todevelop individual and group accountability

Procedure

Researcher will ask the participants to make groups (3-4 students) belonging of different culture.
Researcher will give one assignment (Role of Culture in our lives) or project to each group.
Students will do the assignment with cooperation of each other

Students will take other point of view and discuss why he/she is right.

a > 0w Db

Researcher will ask to read out the assignment made and will appreciate the effort of cooperative learning.
Outcome: Participants will learn how to work in a group with cooperation of each other.

Activity V: Fighting Bully

Time allotted -1 hour

Classroom Configuration: international students

Material required: bullies, victim, observer, teacher

Objectives:

1. To stand for oneself.

2. To develop feelings of self-appreciation.
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Procedure

1. Researcher will assign the role to be played by the students in advance.

2. Four students will play role of bullies. One of victim, four observers and one will play role of teacher.

3. Researcher will give the situation like “its break time and bullies are in playground and they spot a student
who is dressed up differently. The four bullies tease student and then snatch his books. The boy starts
crying. Then teacher came and bullies ran away. Teacher asked him what happened but he does not tell
anything”.

4. Students will play their roles and rest of the group will observe. Researcher will ask them:
¢ What did they observe in the role play?
¢ Do you think student was right not telling anything?

o Is there anything else that student could have done?
o How would you tackle the same situation happened to you?

5. Students will tell their views. Researcher will analyze the views.

6. Researcher will give some suggestions to tackle this kind of situations like:
o Appreciating himself/herself
¢ Be confident
o Making friends
e Ignoring the bully. If one does not show reaction the whole purpose of bullying will be lost
e Standing up for himself
o Surround with friends and people who will stand up for you
¢ Report to higher authority

Outcome: Students will learn how to face the situation if someone teases them.

*Cultural Diverse Training: Exercise, Training for Business. Retrieved from

https://www.diversityresources.com/browse-topics/cultural-diversity-training/.

Module IV (Dealing with Academic challenges, Social support)

Total time duration — Approx. 12 sessions of one hour

Subjects: International students

Students have to deal with academic and financial challenges when they immigrate. Many international students

feel extensive pressure to perform well. Some may feel that they are representing their country and do not want to
embarrass their nation by their poor performance. Language problems also lead to frustration. Sometimes
international students may be treated as if they are less intelligent due to accent or difficulty in expressing their

thoughts.
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They also feel that they are burden on their parents and it is very difficult for them to meet their resources. Even
they are worried about their reentry challenges that they will face in their country after completing their study. They
have fear of personal safety and losing cultural identity.To counter these feelings they need social support The

objective of this module is to make the environment supportive and helping one.

e To equip them with few words of host language
e To address academic and career issues
e To enhance Social interaction

Activities to be organized

How to deal with academic issues
Knowing India

Cultural Kit

Cultural Food day

a M w0 D oRE

Learning few words of host language

Activity I: Dealing with Academic Issues

Time allotted —1 hour

Classroom Configuration: international students

Material required: paper, pens, rating lists, quotes, flannel board

Objectives:

1. To help them to deal with academic and financial issues.

2. To develop feeling of oneness.

Procedure

1. The aim of this activity is to deal with academic and financial issues of students.

2. Researcher will help students by satisfying their queries on different aspects of managing money like bank
accounts, budgets, debits and credits and ideas on how to keep an eye on one’s money. How to applying for
scholarships available in the institution and work in the summer to save money. Students will be encouraged
to share their views also.

3. They will be asked to share their views on academic issues like how to improve study habits, developing an
attitude to learn, developing listening skills, asking questions, making organized notes and participate in

group discussion. Researcher will guide them also.
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Outcome: Participants will share with each other common academic and financial issues, their solutions and will

have feelings of oneness.

Activity 11: To know India

Time allotted — 1 hour

Classroom Configuration: international students

Material required: chart paper, push pins, flannel board, markers, pens,

Objectives:

1.
2.

To make students familiar with Indian culture

To develop confidence for preparation of settlement in India

Procedure

W shutherstoc kecom - 212831106

1.
2.
3.

Researcher will divide the students into groups (four to five per group) from different cultures.

He/She will distribute a chart paper and a pen to each group.

Researcher will ask the groups to write down anything they know about India like its geography, famous
people and places, weather, economic or political conditions etc. Researcher will make sure that each

participant contributes something.

Write down anything they know

about the India™

After 10-15 minutes when students are no longer writing further, ask each group to have a representative to
read the things their group has written. Repeat this process with each group.
Now ask each group to write on the other side of their papers “what more they would like to know about the

India.”

What more they would like to

know about the India.”

Give again 10-15 minutes and ask each group representative to read the things. Then collect all the papers
and put them on the flannel board. Researcher will answer their questions what more they want to know

about India.
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7. Now ask the participants to write down the kind of assistance they expect to receive for resettlement in the
India.

The kind of assistance they expect to

receive for resettle in the India.”

8. Researcher will write the points given by the participants on the board and with the help of students

Researcher will tick those points in which they got assistance and cross in which they did not get assistance.
9. Researcher will try out to give assistance whatever he/she can provide.
Outcome: What the students already know about the India gives them a sense of confidence that they are not

going into this settlement experience completely unprepared.

Their concerns about resettlement and other issues that they would like to address will show their expectations

for assistance in the India. This will help to know the problems faced by students in resettlement.

Activity I11: Cultural kit

Time allotted -1 hour

Classroom Configuration: international students

Material Required: Basket, items related to culture of India like stamps, tools, utensils etc.

Objectives:

1. To make them familiar with Indian culture.

2. To make them aware that all cultures have similarities and differences.

Procedure:

1. Researcher will bring items like tools, stamps, currency, utensils, clothes, books, toys, and musical
instruments belonging to Indian culture.

2. Researcher will ask students to pick one item

3. She/he will explain the item in context of Indian culture.

Outcome: The objects in the cultural kit will help them to familiar with actual physical life of India.

Activity 1V: Cultural Food Day

Time allotted — 1 hour

Classroom Configuration: international students

Material Required: Table, Chairs, and dishes of different culture

Objectives:

1. To make students familiar with dishes from different culture and especially with Indian food.

2. To promote Socialization.
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Procedure

1. Students will bring their favourite food belonging to their culture (They will be informed beforehand).
2. They will tell about the food-where it is from, what is in it, how it is made etc.
3. Researcher will also bring food of Indian culture and tell the same to students.
4. Students will taste all the food and tell how it was.
Outcome: Students will be familiar with the cultural food and also familiar with Indian food and it will also
develop socialization.

Activity V: Few words of host culture language
Time allotted —8 sessions of one hour each
Classroom Configuration: international students
Material Required: Board, Marker

Objectives:

1. To acquaint students with common words/phrases in Hindi.
2. To help them to make their cultural adjustments easy.

S 2
£

Procedure:

Researcher will write following words/phrases in English and their pronunciation and meaning in Hindi.
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English Hindi
Hello Namastey! st
Good morning! Suprabhaat gy

Good evening!

Shubh sundhyaa. spwen

Welcome! (to greet someone)

Aapka swaagat hai! s @ g

How are you?

Aap kaisey hain? s ¥ & ?

I'm fine, thanks!

Mein theek hoon, shukriya! # g &

And you?

Aur aap? s sma?

Thank you (very much)

Shukriyaa (Bahut dhanyavaad) sphrar (sga o=rEme)

I missed you so much!

Mujhey aapkee bahut yaad aaee? wsr 1oeht sga ame 1mf|

What's new? Kyaa chal rahaa hai?; @ =« w@?
Nothing much Zyaada kuch nahi st s T
Good night! Shubh raatri. spwshi

See you later! Phir milen-gay.! swife=m

Good bye! Alvida! srafam

Asking for Help and Directions

I'm lost

Hum kho gaye hain. z @ m &

Can you help me?

Kya aap meri madad kar saktey hain? = s 3 weg = @ed 2

I'm looking for someone

Meinkisikodhoondhrahaa/rahi (female) hoon.

How much is this?

Yeh kaisey diyaa? == & fam

Excuse me! ( to pass by)

Kshama keejeeae... & fifsm

Come with me!

Mere saath aaeeyé! &t @rr @)

How to Introduce Yourself

What's your name?

Aapka naam kyaa hai? skt = =1 3

My name is ...

Meraa naam ...hai. 3T Tm..... 2

Mr.../ Mrs..../ Miss...

Shree../Shreematee.../Kumaari.../Kumar (Master). sf-sfwdt-gwm-gwm

Nice to meet you!

Aapsey milkar khushi huee! s firerrt gxft 281

Where are you from?

Aap kahaan sey hain? sma =zt @ 8

I'm from ------ Mein (------- ) se hoon. & (----) &
Where do you live? Aap kahaan rehtey hain? smg et wd €
I live in (-------- ) Mein (-----) mein rehtaa/ rehtee (female) hoon. & (------- ) # -t gl

Did you like it here?

Kyaaaapko yahaan accha lagtaa hai? = smueht == et o &

How old are you?

Aapkee umar kyaa hai? sy sut = 2

I'm (...) years old.

Mein (...) saal ka hoon/ ki hoon (female). & (----) &r@ # §- Fi

I have to go Mujhey jaana hogaa w2 smr grm

I will be right back! Mei turant laut key aaoongaa/ aaoongi (female). & qia ite & strdm-amsafh
Good luck! Shubh Kaamnaayein spwemamg

Happy birthday! Janamdin kee shubhaechaen s i i yrrstd

Happy new year! Naaey saal kee shubhaechaen 7T @re # st

Congratulations!

Badhaaee ho! s &

Solving a Misunderstanding

I'm Sorry! (if you don't hear something)

Kyaa aap issey dohraa saktey hain? Far 31 & drev @ &

No Problem!

Koee baat nuhee =i sma =

Can You Say It Again?

Kyaa aap issey dohraa saktey hain? =t 19 3@ 3req wehd &

Write It Down Please!

Kripayakarkey yeh likkh deejeeae. v % a7 fora €ifsm

| Don't Understand!

Mujhey samajh mein nahi aataa. Tz @ # =2 1w

| Don't Know!

Mujhey nahi maloom =z =& wrem

Don't worry!

Chinta mat karo! fear o =

*Leadership qualities. Retrieved from http://www.workshopexercises.com/Leadership. htm.

* Linguanaut hindi phrases and expressions. Retrieved from http://www.linguanaut.com/ english_hindi.htm.
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111.CONCLUSION

The various activities taken under intervention helped the students to know host culture as well as other cultures.
It helped international students to be aware that cultural stress is normal reaction to life and cultural diversity is
healthy one Understanding of group diversity and ways in which one is similar or different from others in a group
help to recognize the ways in which each person is unique .Listening to various cultural language help in developing
understanding of diversity of languages. Working together with others help to appreciate their abilities to adjust,
develop positive interdependence. It will provide an opportunity to think beyond the particular culture and provide
environment in which one can share their feelings. Some of activities helped them to equip them with coping
strategies to deal with discrimination, hatred and sadness. The main purpose of intervention was to reduce stress and
anxiety of discrimination, cultural shock by understanding that many things are common with others regardless of
back ground, race and culture. Intervention activities may help to develop multiple perspectives, reduce stress
through physical activity and how to share positive and negative feelings. Activities like ‘Collaborative Learning’
may help to make them responsible, productive and empowered and developed feelings of sharing. Activities like
‘Staying focused” may help to develop passion to accomplish something in life. It also helped them to stand for
themselves, develop feelings of self-appreciation etc. Equipping them with few words of host language will enhance

their understanding of host culture and thus leads to better social interactions
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